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Introduc�on
How is this fact sheet structured?

-

-

-

Inclusive Education
(with a focus on disability)

Repetition and Dropouts
(Internal Efficiency)

Child Protection
(child labour and child marriage)

Early Learning

Skills
(learning outcomes, ICT skills

and literacy rate)

Access and Completion

Out -of -School Children

What is MICS? 
 
UNICEF launched Mul�ple Indicator Cluster Surveys 
(MICS) in 1995 to monitor the status of children around 
the world. Over the past twenty-five years, this 
household survey has become the largest source of 
sta�s�cally sound and interna�onally comparable data 
on women and children worldwide, and more than 330 
MICS surveys have been carried out in more than 115 
countries. 
 
MICS surveys are conducted by trained fieldworkers 
who perform face-to-face interviews with household 
members on a variety of topics. MICS was a major data 
source for the Millennium Development Goals 
indicators and con�nues to inform more than 150 
Sustainable Development Goals (SDG) indicators in 
support of the 2030 Sustainable Development Agenda. 
 
MICS has been updated several �mes with new and 
improved ques�ons. The current version, MICS6, was 
deployed in 2017 and is being implemented in 58 
countries. MICS6 includes new modules that track 
SDG4 indicators related to educa�on such as learning 
(SDG4.1.1), Early Childhood Development and 
Educa�on (SDG4.2.1 and SDG4.2.2), informa�on and 
communica�on technology skills (ICT—SDG4.4.1), and 
child func�oning (child disability-SDG4.5.1), as well as 
parental involvement in educa�on. 
 
What is MICS-EAGLE? 
 
UNICEF launched the MICS-EAGLE (Educa�on Analysis 
for Global Learning and Equity) Ini�a�ve in 2018 with 
the objec�ve of improving learning outcomes and 
equity issues in educa�on by addressing two cri�cal 
educa�on data problems – gaps in key educa�on 
indicators, as well as lack of effec�ve data u�liza�on by 
governments and educa�on stakeholders. MICS-EAGLE 
is designed to:

The MICS-EAGLE Ini�a�ve offers ac�vi�es at the 
na�onal, regional, and global level. The eight topics 
listed below are analyzed through an equity lens 
(gender, socio-economic status, ethnicity, etc.):

3Pales�ne Educa�on Fact Sheets  |  2022 |  Analyses for learning and equity using MCS data

    Support educa�on sector situa�on analysis and sector plan   
    development by building na�onal capacity, and leveraging 
the vast wealth of educa�on data collected by MICS6; and 
 
    Build on the global data founda�on provided by MICS6 to 
yield insights at the na�onal, regional, and global level about 
ways to ensure each child can reach his or her full poten�al by 
reducing barriers to opportunity. 
 

What is profiling? 
 
One of the characteris�cs of these fact sheets is profiling. 
Profiling illustrates the demographic and socioeconomic 
characteris�cs of children in a certain category, and answers 
ques�ons such as “what percentage of a key popula�on group 
is male and what percentage is female?” or “what percentage 
of a key popula�on group lives in rural and what percentage 
lives in urban areas?” Because profiles examine all children 
within a key popula�on group, the sum of various 
characteris�cs always adds up to 100 per cent (although 
rounding may affect this).  
 
For example, a profile of children not comple�ng basic 
educa�on will highlight some of the main characteris�cs of 
children in the target popula�on group for this indicator. Basic 
educa�on comple�on rates look at children aged 3-5 years 
older than the entry age for children for the last grade of basic 
educa�on, so the target popula�on on this indicator will be 
young adults aged 18-20 years who have not completed basic 
educa�on. In the State of Pales�ne, 14 per cent of young adults 
aged between 18 and 20 have not completed basic educa�on. 
Among this 14 percent who have not completed basic 
educa�on, 80 per cent are males and 20 per cent are females.  

Remote Learning



-

-

-

-

-

Topic 1: Comple�on Rate 
 
What is comple�on rate?  
The comple�on rate reflects the percentage of a cohort of 
children or young people three to five years older than the 
intended age for the last grade of each level of educa�on (basic 
or secondary) who have completed that level of educa�on. For 
example, the official age of entry into basic educa�on is 6 years, 
and basic school has 9 grades (although 10 grades are 
considered compulsory), then the intended age for the last 
grade of compulsory educa�on is 15 years. In this case, the 
reference age group for calcula�on of the basic comple�on rate 
would be 18-20 years (15 + 3 = 18 and 15 + 5 = 20). This 
indicator is used to calculate SDG 4.1.2 – Comple�on rate (basic 
educa�on, secondary educa�on). 
 
Topics 2:  
 
Who are out-of-school children?  
Out-of-school children are children and young people in the 
official age range for a given level of educa�on who are not 
a�ending either pre-primary, primary, secondary or higher 
levels of educa�on. The objec�ve of the out-of-school children 
rate is to iden�fy the part of the popula�on in the official age 
range for a given level of educa�on not a�ending school, in 
order to formulate targeted policies that can be put in place to 
ensure they have access to educa�on. It is used to calculate 
SDG 4.1.4 – Out-of-school rate for different levels of educa�on, 
including kindergarten, basic and secondary educa�on. 
 
Topic 3: Skills 
 
What are founda�onal learning skills?  
Founda�onal learning skills in the MICS module are learning 
outcomes expected for Grades 2 and 3 in numeracy and 
reading. They are measured for children aged 7 to 14 years. 
This data can be used to calculate SDG4.1.1.a to measure the 
propor�on of children in Grade 2/3 achieving minimum 
proficiency in (i)reading and (ii) numeracy, by sex.  
 
How are ICT skills were measured?  
ICT skills were based on the informa�on of women and men 
age 15-49 about whether they carried out at least one of nine 
specific computer related ac�vi�es in the last three months 
prior to the survey.  

 
What is repe��on rate?  
The repe��on rate measures the share of children in a given 
grade in a given school year who repeated that grade as a 
percentage of total number of children who a�ended the grade 
in the previous year. Informa�on provided by household head 
on the grade a�ended by child in the previous and current 
school year is used to calculate this indicator. 
 
What is dropout rate?  
The dropout rate measures the propor�on of children from a 
cohort a�ending a given grade in a given school year who are no 
longer a�ending school in the following year. It is worth 
clarifying that children who repeat are s�ll considered to be in 
school and are therefore not included in the calcula�on for 
dropout rate 
 
 
 
What is Early Child Development Index (ECDI)?  
ECDI is a 10-item module implemented in MICS6 to measure the 
percentage of children aged 3-4 who are developmentally on 
track in 4 domains, namely: literacy-numeracy, physical, social-
emo�onal, and learning domains. 
 
 
 
What is child marriage? 
Child Marriage is a marriage of a girl or boy before the age of 18 
and refers to both formal marriages and informal unions in 
which children under the age of 18 live with a partner as if 
married. 
 
What is child labor?  
In the MICS module, children are considered to be in child labor 
if they engage in at least one of two categories: economic 
ac�vi�es and  household chores . For each category, there is a 
�me threshold based on different age groups.  
 
 
Topic 7:  
What is child discipline? 
Although teaching children self-control and acceptable 
behaviour is an integral part of child discipline in all cultures,  

in some instances children are raised using puni�ve methods 
that rely on the use of physical force or verbal in�mida�on to 
obtain desired behaviours. 
In MICS, mothers or caretakers of children under age five and of 
one randomly selected child aged 5-17 were asked a series of 
ques�ons on the methods adults in the household used to 
discipline the child during the past month and if the respondent 
believes that physical punishment is a necessary part of child-
rearing. 
 
.  
 
What are func�onal difficul�es? 
MICS collected data on child func�oning for all children under 18 
through either the ques�onnaire for children under 5 or the 
ques�onnaire for children aged 5–17 years.  
 
 

In the case of children under 5, data on func�onal difficul�es are 
collected on the following func�onal domains: seeing, hearing, 
walking, fine motor, communica�on, learning, playing, and 
controlling behaviour.  
For children aged 5–17 years, data on func�onal difficul�es are 
collected on the following func�onal domains: seeing, hearing, 
walking, self-care, communica�on, learning, remembering, 
concentra�ng, accep�ng change, controlling behaviour, making 
friends, and affect (or children with difficul�es controlling their 
emo�ons, which is calculated using metrics for anxiety and 
depression). 
 
Topic 9: Remote learning 
 
What are remote learning tools? 
MICS collected data on the availability of tools in the household 
that could be used to support remote learning. These include 
having access to radio, television, and computers with internet. 
Of note, however, not all members of a given household may in 
fact have access to whatever devices may be present. 
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Comple�on RateTopic 1 Repe��on and Drop outTopic 4

Func�onal difficul�esTopic 8

Remote learningTopic 9

Child protec�onTopic 6

Child disciplineTopic 7

Early learningTopic 5

Out of School rateTopic 2

SkillsTopic 3

Rela�onship between func�onal difficulty and disability

UNACCOMMODATING 

ENVIRONMENT

The child has 

developed myopia 

and cannot see well

Glasses are not available to 

the child who has difficulty 

seeing distant objects

FUNCTIONAL 

DIFFICULTIES
DISABILITY

The child is less likely to participate 

and his/her right to education may 

be compromised as a result of 

unaccommodating environments.   



Overview

5

Guiding  
ques�ons

Comple�on Topic 1

1. At which level of  
    educa�on is the comple�on  
    rate the lowest?

2. What are the characteris�cs of  
    children who do not complete  
    each level of educa�on?

3. What governorates have the  
    lowest comple�on rates at each  
    level of educa�on?

4. What is the profile of children  
    who do not complete each  
    level of educa�on?
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The comple�on rate as presented here reflects the percentage of children three to five 
years older than the intended age of comple�on for each level of educa�on (i.e., basic or 
secondary) who have completed that level. As educa�on is compulsory in the State of 
Pales�ne for grades 1-10, comple�on of grade 10 is considered requisite for the 
comple�on of basic educa�on, despite the fact that basic educa�on officially concludes 
with comple�on of grade 9. 
 
A full 86 percent of Pales�nian children—and an impressive 94 percent of Pales�nian  
young women—complete basic educa�on by age 20. 
 
Comple�on rates decline significantly for secondary educa�on, however, with only 62  
percent a�ending secondary school to comple�on, overall, and just half of young men (51 
percent). 
 
This significant decrease in comple�on rates suggests that once students have finished 
their compulsory basic educa�on, they become more prone to dropping out of school or 
comple�ng with significant delay as a result of gaps in a�endance or grade repe��on. 
 
Dispari�es along lines of sex, region, and socio-economic status are clearly reflected in the 
share of children from different groups comple�ng each level of educa�on. 
Star�ng with basic educa�on, one of the most striking dispari�es in comple�on reflected 
in the data is the gap which separates young men and young women. Nearly all young 
women (94 percent) complete their basic educa�on, but only 78 percent of young men. 
The gap widens at the secondary level, which is completed by three quarters (73 percent) 
of young women but just half (51 percent) of young men. 
 
While this suggests that efforts to improve school a�endance among girls and women 
have been successful, it is a reminder that challenges to a�endance faced specifically by 
boys and young men require increased a�en�on. Obstacles to comple�on may include the 
pressure to begin working at a young age as a means of contribu�ng to family income. 
 
A�endance is remarkably stable across areas: similar propor�ons of children from the 
West Bank and the Gaza Strip—as well as from ci�es, rural zones, and camps—complete 
both basic and secondary educa�on. 
 
Socio-economic dispari�es are, however, quite apparent. The basic school comple�on rate 
of the wealthiest children is 15 percentage points higher than that of the poorest  
(94 percent versus 81 percent), while at the upper secondary level, the gap in comple�on 
rates widens to 27 percentage points (75 percent versus 48 percent). 

Findings



Regional disaggrega�on

While the region-level comple�on rates of 
young people in the West Bank and the Gaza 
Strip are quite similar at both the basic and 
secondary levels of educa�on, dispari�es can 
be observed among the various governorates 
of each region. 

In the West Bank, comple�on rates for basic 
educa�on are highest in Jerusalem and Tubas 
(90 percent), and fall between 80 and 90 
percent for all but one other governorate, 
Ariha (Jericho) and al-Aghwar, where just 69 
percent of children complete basic educa�on. 

In the Gaza Strip, comple�on rates for basic 
educa�on are in the vicinity of 90 percent for 
all governorates except North Gaza, where 81 
percent of young people complete basic 
educa�on. 

Comple�on rates decline by at least 20 
percentage points from the basic to secondary 
level in all governorates but three (Nablus, 
Ariha and al-Aghwar, and Tulkarm) which 
already trailed behind the others at the basic 
level. 

The largest decline is seen in Jenin, where 
comple�ons rates fall from 88 percent to 59 
percent (29 percentage points). Tulkarm and 
Deir al-Balah maintain the highest secondary-
level comple�on rates, and are the only 
governorates in which secondary-level 
comple�on rates exceed the 70 percent 
threshold.
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Basic comple�on rates by governorateFigure 4
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Secondary comple�on rates by governorateFigure 5
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Findings

Topic 1 Comple�on 



Profile of children not comple�ng school

Profile of children who do not complete school,  
by sex

Profile of children who do not complete school,  
by region

Profile of children who do not complete school, by governorate

Profile of children who do not complete school,  
by area 

Profile of children who do not complete school,   
by wealth quin�le
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Figure 6

Figure 9 Figure 10

Figure 7 Figure 8

At both the basic and the secondary levels, far more young men fail to complete than do young women. 80 percent of all those who do not complete basic educa�on are men, 
and 65 percent of all those who do not complete secondary educa�on. 

The distribu�on of non-completers by area (urban, rural, camps) is roughly consistent with the percentage of the Pales�nian popula�on living in each area, at both the basic 
and the secondary levels. The majority of the popula�on being urban, a preponderance (around three quarters) of those who do not complete each level are city-dwellers. 

The poorest quin�le is overrepresented among non-completers at both the basic and the secondary levels, making up 25 and 28 percent of those who do not complete each 
level, respec�vely. 

The propor�ons of non-completers who hail from the West Bank and the Gaza Strip correspond closely to the weight of each region in the overall popula�on, with the West 
Bank contribu�ng the majority of non-completers at just over 60 percent. 

More than half of the non-completers at both educa�onal levels come from just four of its sixteen governorates: Hebron, Gaza, North Gaza, and Nablus.

Findings

Topic 1 Comple�on 



Less than 5 percent of children of age to be a�ending basic, compulsory educa�on (i.e., 
children aged 6-15) are out of school. 

There is a sharp increase in out-of-school children at the secondary level, however, with 
overall more than one fi�h of children aged 16 to 17 out of school. 

This increase is most marked among rural children and children from the poorest quin�le, 
who present out-of-school rates at the secondary level of 28 percent and 30 percent, 
respec�vely. 

The majority out-of-school children are of secondary-school age, despite the fact that they 
cons�tute a small minority of all children aged 6 to 17 years old.

Secondary Basic

34,900

44,600

Guiding  
ques�ons

Out-of-school ChildrenTopic 2

1. Which level of educa�on has  
    the highest out-of-school  
    children rate?

2. How many children are out of  
    school at each level?

3. What geographical areas have  
    the highest out of school rates? 

4. Where do most children out  
    of school live and what is their  
    background?

Out-of-school popula�on in 2020 (es�mated)

Figure 11
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Overview

Findings

Overview of out-of-school ratesFigure 12
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Out-of-school rates are quite low at the basic 
educa�on level, across groups. That said, boys 
are more likely to be out of school than girls (4 
percent versus 1 percent), and children from the 
poorer quin�les are generally out of school in 
greater propor�on than those from higher 
wealth brackets. 

At the secondary level, out-of-school rates are 
higher across the board, and dispari�es 
between groups are put into sharper relief. 
Young men are more than twice as likely to be 
out of school than young women (30 percent 
versus 12 percent), and children living in rural 
areas present an out-of-school rate 8 
percentage points higher than children living in 
urban areas or camps (28 percent for the 
former, versus 20 percent for the la�er two). 

Lower household wealth is strongly associated 
with non-a�endance: children from the poorest 
quin�le of the popula�on are out of school at 
rates more than twice as high as children from 
the richest quin�le (30 percent versus 13 
percent).

Significant dispari�es can be observed between 
regions and between governorates as regards 
secondary school a�endance. Out-of-school 
rates among young people of this age range are 
significantly higher in the West Bank than in the 
Gaza Strip (25 percent versus 17 percent), with 
out-of-school rates ranging from 19 percent 
(Nablus) to 34 percent (Hebron) in the former, 
and from 13 percent (Deir-al-Balah) to just 19 
percent in the la�er.

Out-of-school children by level of educa�on

Regional disaggrega�on
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Profile of out-of-school children

Profile of children out of school, by sex

Profile of children out of school, by region Profile of children out of school, by governorate

Profile of children out of school, by area Profile of children out of school,  
by wealth quin�le
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Findings
Boys and young men cons�tute a full three-quarters of all out-of-school children and youth at both the basic and secondary levels of educa�on, sugges�ng that major obstacles 
at all ages block their full par�cipa�on in the educa�onal system rela�ve to girls and young women. 

Rural children are over-represented among out-of-school children, cons�tu�ng about one fi�h (20 percent) of the number of children out of school at both educa�onal levels, 
but only around 15 percent the popula�on overall. Urban children are predominant among out-of-school children. 

Children in the bo�om two wealth quin�les comprise a dispropor�onate share those who are out of school at the basic level of educa�on, where they jointly account for nearly 
half of children who are out of school. 

More than a third of all out-of-school children at both the basic and secondary levels of educa�on hail from just two governorates: Hebron and Gaza. 

Topic 2 Out-of-school Children



Founda�onal reading and numeracy skills (based on expecta�ons for grades 2 and 3)

NumeracyReading

Guiding  
ques�ons

SkillsTopic 3

1. By which grade do most  
    children acquire founda�onal  
    learning skills?

2. What characteris�cs are linked to  
    higher reading and numeracy  
    skills? 

3. What is the percentage of each  
    group of young women who have  
    ICT skills?

4. What is the profile of children  
    who are not learning?
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The MICS module on founda�onal learning skills measures achievement of 
learning outcomes in numeracy and reading expected for children in grades 
2 and 3. As such it is a measure of basic educa�onal outcomes. 

Among children aged 7 to 14 years old, 53 percent demonstrate minimal 
learning outcomes for reading and 46 percent demonstrate the same for 
numeracy. 32 percent of children in grade 3 present the expected level of 
reading competencies for that grade, and 29 percent the expected 
competencies in numeracy. 

The propor�on of children with founda�onal skills rises in more advanced 
grades. The percentage of children with founda�onal reading skills rises to 
62 percent by grade 5 and to 69 percent by grade 8. Acquisi�on of 
numeracy skills lags broadly lags behind that of reading skills, with 42 
percent of children mastering minimum numeracy skills by Grade 5 and 61 
percent by grade 8. 

A sizable majority of children who are not a�ending school lack 
founda�onal skills in both reading and numeracy, with only around a third 
demonstra�ng expected outcomes for grade 3. 

 

Overall, a higher percentage of 7- to 14-year-old boys present founda�onal 
reading skills than do girls of the same age range (57 percent versus 48 
percent), while similar propor�ons of both groups present founda�onal skills in 
numeracy (46 percent). 

Children living in rural areas have the highest rates of skill acquisi�on for both 
reading (59 percent) and numeracy (54 percent) compared with children living 
in urban areas and camps. 

The percentage of children possessing founda�onal skills is significantly higher 
among children from the wealthier quin�les compared those from poorer 
quin�les. 64 percent of children from the richest quin�le demonstrate basic 
reading skills, but only 40 percent of children from the poorest quin�le, for a 
gap of 24 percentage points. For numeracy, the associa�on between 
household wealth and founda�onal skill acquisi�on is even more stark: a child 
from the richest quin�le is twice as likely as a child from the poorest quin�le to 
demonstrate founda�onal skills in this area, with rates of these two quin�les at 
60 percent and 30 percent, respec�vely. 

Children in the West Bank acquire founda�onal skills at higher rates than those 
in the Gaza Strip for both reading and numeracy, although acquisi�on rates 
vary significantly within regions.
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20

30

40

50

60

70

80

Nablus Tubas & 
 N.Valleyehem

Bethlehem Ramallah & 
 al-Bireh

Tulkarm Salfit Jerusalem Jenin Qalqilya Ariha & 
 al-Aghwar

Hebron Rafah N.Gaza Gaza Khan Yunis Deir al-Balah

51 
58 58

44

60 62

48
53 52

58

39

23

42
39 39

42

59
64

66
61

53

70 68

45

56
49

54

46

39

48

55

47

Share of children with founda�onal skills by governorateFigure 25

West Bank Gaza Strip

Findings

13Pales�ne Educa�on Fact Sheets  |  2022 |  Analyses for learning and equity using MCS data Topic 3 Skills



Findings
ICT skills among young women (15-24 years old)

ICT skills are measured based on whether an 
individual carried out computer-related 
ac�vi�es in the three months preceding the 
survey. 

These skills are a�ested by nearly half (45 
percent) of the female popula�on aged 15 to 
24 years old. ICT skills are strongly 
associated with household wealth: women 
from the richest quin�le carry out ac�vi�es 
on ICT devices at rates twice as high as those 
of women from the poorest quin�le (65 
percent versus 28 percent), with ICT use 
rising steadily as a func�on of women’s 
household wealth. 

Women with higher educa�on levels possess 
ICT skills at higher rates than those with 
lower levels of educa�onal a�ainment. 65 
percent of women who have a�ended post-
secondary educa�on possess ICT skills, but 
only around a third of women who have 
a�ained only basic or secondary school. 

A greater share of women in the West Bank 
use ICT devices (49 percent) compared with 
women in the Gaza Strip (39 percent). 
Among the governorates of the West Bank, 
ICT penetra�on among women is lowest in 
Hebron and Jericho (39 percent for both), 
and highest in Bethlehem and Tulkam (58 
percent and 59 percent, respec�vely). In the 
Gaza Strip, ICT penetra�on among women is 
rela�vely high in Deir al-Balah (53 percent), 
but falls at or below 38 percent for all other 
governorates in the region.
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Profile of children ages 7-14 who are not learning

Profile of children who are not learning, by sex

Profile of children who are not learning, by region Profile of children who are not learning, by governorate

Profile of children who are not learning, by area Profile of children out of school, by wealth quin�le
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Figure 28

Figure 31 Figure 32

Figure 29 Figure 30

Findings
Girls and boys are similarly represented among children lacking founda�onal skills, although boys cons�tute a slight majority of those who have not acquired basic skills in 
reading   (54 percent). 

The bo�om two wealth quin�les are over-represented among children who are not learning, jointly accoun�ng for around half (52 percent) of children lacking reading and 
numeracy skills. 

Children from the Gaza Strip are over-represented among children lacking founda�onal skills given their share in the overall popula�on. Indeed, children in the Gaza Strip 
cons�tute a slight majority of all children who are not learning, despite comprising less than 40 percent of all children in the State of Pales�ne. Children in the governorates of 
Gaza, Hebron, and North Gaza alone comprise more than 40 percent of all children not learning.

Topic 3 Skills



Guiding  
ques�ons

Repe��on and DropoutsTopic 4

1. Which levels of educa�on or grades present  
    the highest rates of repe��on and dropouts?

2. What is the profile of children who repeat  
    grades? 

3. What is the profile of children who  
    drop out of school?

Repe��on rate by gradeFigure 33
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Overall, repe��on rates are rela�vely low, falling between under 3 
percent for all grades of both basic and secondary school. The highest 
repe��on rates are seen in the last grade of secondary school and the 
first grade of basic.  

Dropout rates remain extremely low-indeed, at or under 1 percent-un�l 
the la�er years of basic school, but climb steadily a�er that point, before 
skyrocke�ng in grade 12, the last year of secondary school. The data 
thus suggest that students face more challenges to con�nued school 
a�endance as they grow older, and that finishing secondary school, in 
par�cular, proves difficult for a significant propor�on of young people, 
with as many as a third (32 percent) leaving school without having 
completed their last year. 

As seen in the chart presen�ng the level of educa�on a�ended by 
children of each age group, more than a third (36 percent) of children 
enter basic school early, at age 5 rather than the official star�ng age of 6, 
with by age 6 the mass majority (96 percent) a�ending basic school, a 
propor�on that nears 100 percent in the following years, with a gradual 
decrease in a�endance rates beginning only at 13. 

The transi�on to secondary school proves difficult for many children, 
with just over a third a�ending secondary school at the official star�ng 
age of 15. The highest secondary school a�endance rate by age is 
presented by 16-year-olds, 75 percent of whom a�end that level of 
educa�on. 

Around a fi�h (21 percent) of 16-year-olds and a quarter (24 percent) of 
17-year-olds are out of school. Yet more than a fi�h (22 percent) of 17-
year-olds have already made the transi�on from secondary school to 
higher educa�on.
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Profile of repeaters and dropouts

Profiling of repeaters and dropouts, by sex,

Profiling of repeaters and dropouts, by region Profiling of repeaters and dropouts, by governorate

Profiling of repeaters and dropouts, by area Profiling of repeaters and dropouts,  
by wealth quin�le
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Findings
Boys and young men represent a slight majority of both repeaters and dropouts (52 percent and 52 percent, respec�vely), while repe��on and dropout rates by area are roughly 
consistent with the shares of the popula�on which inhabit urban areas, rural zones, and camps. Accordingly, repeaters and dropouts are largely concentrated in urban areas, with 
urban children cons�tu�ng 77 percent of all dropouts and 74 percent of all repe��ons. 

Looking at children who repeat a grade, children from the richest quin�le are somewhat over-represented (at 24 percent of the total), while children from the poorest two 
quin�les are somewhat under-represented (jointly represen�ng 36 percent of the total). For dropouts, the opposite dynamic can be seen to be in play. This would suggest that 
when facing difficul�es in a�endance, children from richer socio-economic milieux are more likely to repeat a grade, while poorer children are more likely to drop out. 

Children in the Gaza Strip are over-represented among dropouts and grade repe��ons rela�ve to their share in the popula�on, at over 40 percent for both. In terms of 
governorate-level data, there is a rough correspondence between the number of dropouts and repe��ons occurring, with some excep�ons. The most dropouts take place in 
Hebron and Gaza, which jointly account for around a third of the total, while Gaza and Jerusalem see the highest numbers as regards grade repe��on.

Topic 4 Repe��on and Dropouts



Guiding  
ques�ons

Early learningTopic 5

1. Which children are  
    developmentally on track  
    as measured by ECDI?

2. Which level of educa�on is   
    a�ended by young  
    children?

3. Do children a�end grade  
    1 of basic educa�on at the  
    right age? 

4. What is the profile of  
    children not a�ending  
    kindergarten?

5. What is the profile of children  
    not developmentally on track  
    as measured by ECDI? 
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The MICS Early Childhood Development Index (ECDI) is a mul�dimensional measure of 
well-being for children aged 3-4. Through a series of basic tasks, it provides an indica�on 
of a child’s literacy-numeracy, physical development, social-emo�onal development, and 
learning capacity. 

Overall, 84 percent of children aged 3-4 are developmentally on track according to this 
measure. 

The share of children developmentally on track is higher among girls than among boys 
(86 percent versus 82 percent), while similar propor�ons of children in urban areas, rural 
zones, and camps are on track, rela�vely speaking.  

Importantly, he propor�on of 3- and 4-year-olds who are developmentally on track is 
much greater among those a�ending kindergarten than that of those not a�ending, for a 
gap of 12 percentage points (92 percent versus 80 percent). 

This is a cri�cal difference to track, especially given that only 12 percent of 3-year-olds 
and 61 percent of 4-year-olds na�on-wide a�end kindergarten.  

Kindergarten a�endance is five �mes higher much among 4-year-olds than among 3-
year-olds (61 percent versus 12 percent). Children whose mothers a�ended higher levels 
of educa�on are also more likely to be a�ending kindergarten: 40 percent of children 
whose mothers a�ended secondary educa�on or higher are in kindergarten, but just 28 
percent of those whose mothers’ highest level of a�ainment was lower than basic 
school.  

As a rule, children aged 3-5 years should be a�ending kindergarten, which can contribute 
greatly to readiness for basic educa�on. But in Pales�ne, 73 percent of 3-year-olds are 
out of school altogether. Among 4-year-olds, however, the share of children a�ending 
kindergarten increases significantly, to 75 percent. 

By age 5, the mass majority (94 percent) of children are in school, with nearly 60 percent 
a�ending kindergarten, and just over a third (36 percent) a�ending basic educa�on.  

At 6 years old the official star�ng age for basic educa�on in Pales�ne, 96 percent of 
children a�end basic educa�on. 

Looking at the age profile of children a�ending grade 1 of basic educa�on, a significant 
propor�on are either the intended age (60 percent) or one year younger (37 percent). 

One or more years younger

Right age

One year older

Two or more years older

60

2

37

1

Age distribu�on in Grade 1 of basic educa�on (%)Figure 44
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Profiling of young children aged 3 to 4 not a�ending  
kindergarten or not developmentally  on track, by sex

Profiling of young children aged 3 to 4 not a�ending  
kindergarten or not developmentally  on track,  by region

Profiling of young children aged 3 to 4 not a�ending kindergarten or not developmentally  on track,  by governorate

Profiling of young children aged 3 to 4 not a�ending  
kindergarten or not developmentally  on track, by area 

Profiling of young children aged 3 to 4 not a�ending  
kindergarten or not developmentally on track, by wealth quin�le
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Findings
Boys represent 60 percent of all children aged 3-4 who are not on developmentally track, despite the fact that similar numbers of boys and girls a�end kindergarten. 

The poorest quin�le is significantly over-represented both among children who are developmentally not on track and among those who are not a�ending kindergarten, 
cons�tu�ng more than 26 percent of the former, and 26 percent of those who are not a�ending kindergarten.  

Children in the Gaza Strip are similarly over-represented both among children who are not on track developmentally (42 percent) and among those who are not a�ending 
kindergarten 44 percent). 

Nearly half of all children who are not on track developmentally are concentrated in the two governorates of Hebron (24 percent) and Gaza (23 percent), the two governorates 
which also contribute the highest shares of children not a�ending kindergarten.

Topic 5 Early learning



Findings
While it is rare for a young Pales�nian woman aged 20-24 years old to have been married or to have entered into a union before the age of 15 (under 1 percent, overall), it is 
more common for a young woman to have been married between the ages of 15 and 18: this is the case for 13 percent of all young women in this age range, or nearly 1 in 7. 

Early marriage is most prevalent among women in poorer households and among those who do not a�ain secondary educa�on. Indeed, more than half (52 percent) of women 
whose highest level of educa�onal a�ainment is basic school marry before the age of 18, and just over a fi�h (22 percent) of women who a�ain at most secondary school. 

A low level of educa�on is strongly associated with early marriage, as young women who marry early are less likely to stay in school, and those who remain in school longer are 
less likely to marry early. 

Rates of ICT use among women are also highly associated with early marriage: nearly half of young women aged 20-24 who did not marry early a�est ICT skills, but only 7 
percent of those married before the age of 18.

Child marriage and educa�on (women only)
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Guiding  
ques�ons

Child protec�onTopic 6

1. For which groups is early  
    marriage higher and how does it  
    connect to literacy and ICT skills?

2. Which groups of children are  
    more frequently engaged in child  
    labor?

3. How is child labor linked to  
    educa�on a�endance and    
    founda�onal skill acquisi�on?

4. How might child labor explain the  
    profile of children who are out of   
    school or not learning in school?

ICT skills of young women aged  
20-24 by marriage status

Figure 51

30

20

10

0

50

60

40

13
11

16 14 13
10

18
15 16

52

10

22

8

2

Prevalence of child marriage among young women aged 20-24 years oldFigure 50

West Bank Gaza Strip Urban Rural Camps Poorest Second Middle BasicFourth SecondaryRichest Highest
Total

AreaRegion Weath quin�le Highest level of educa�on

Pales�ne Educa�on Fact Sheets  |  2022 |  Analyses for learning and equity using MCS dataPales�ne Educa�on Fact Sheets  |  2022 |  Analyses for learning and equity using MCS data 22



Child labor and educa�on
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10 percent of all children aged 5-17 years old are engaged in some form of 
child labor. Rates of child labor are more than twice as high for boys are as 
for girls, and are also higher for rural children (14 percent) than for urban 
ones (10 percent) and those in camps (9 percent).  

Children from poorer families tend to be engaged in child labor than those 
from rela�vely wealthier families, as do older children rela�ve to younger 
children. 

While rate of school a�endance among children engaged in child labor 
tracks closely with that of children not engaged in child labor un�l age 12, 
a�er that age there is a marked and progressive decline in school 
a�endance among the former compared to the la�er. There is strong 
correla�on between child labor and non-a�endance, as children who are 
under pressure to work may have difficulty devo�ng �me to school, and 
those who leave school for a given reason may then experience pressure to 
begin working. By age 17, only 38 percent of young people engaged in child 
labor s�ll a�end school, compared to 79 percent of those who are not 
working. 

Children engaged in child labor have somewhat lower rates of skill 
acquisi�on in the area of reading than other children, but are actually more 
likely to have basic numeracy skills than. This can be explained in part by 
the fact that working children are generally older, which makes them likely 
to have already acquired founda�onal skills in these domains. In addi�on, 
working children whose responsibili�es involve, for example, cashier-type 
work or other tasks which involve calcula�on may receive on-the-job 
training and in numeracy.

Findings



Profile of children not learning and out of school by child labor and of uneducated or unskilled young 
women by early marriage 
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Profile of children out of school or not learning by child labor status
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Around half of all women aged 20-24 years old who never a�ended basic 
educa�on married before the age of 18, a significant finding given that non-
a�endance is low in the general popula�on. 

As seen in the above, 10 percent of all children aged 5-17 years are engaged in 
child labor. The share of children lacking basic literacy and numeracy skills who 
are engaged in child labor is comparable to their share in the total popula�on, at 
just over 10 percent for both subjects. 

However, children engaged in child labor comprise a full third (34 percent) of all 
children who are out of school at the secondary level and 27 percent of those 
who are out of school at the basic level.

Findings



Child discipline and educa�on
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Child disciplineTopic 7

1. For which groups are physically violent forms of  
    child discipline the most prevalent?

2. How are physically violent forms of child  
    discipline associated with children’s   
    acquisi�on of founda�onal skills? 

3. What connec�ons can be made to the    
    presence of physical violence at home  
    and learning in school?
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Findings
Domes�c violence, especially severe forms such as hi�ng the face of 
the child or unrestrained bea�ng, hinder children’s development in 
ways that are reflected in educa�onal outcomes. 

More than two thirds (69 percent) of Pales�nian children aged 5-14 
years old are subject to physically violent forms of discipline at home, 
with more than one fi�h (22 percent) of all children of this age range 
subject to severe forms thereof. 

Boys, in par�cular, fall vic�m to physically violent forms of discipline: 
74 percent to domes�c physical violence broadly speaking, and 26 
percent to severe forms thereof, compared to 63 percent and 18 
percent, respec�vely, for girls. 

Children in the Gaza Strip are subject to physical violence at home in 
greater propor�on than those living in the West Bank, and to severe 
violence in par�cular. Indeed, 31 percent of children in the Gaza Strip 
were subjected to severe forms of physical violence at home over the 
month preceding the survey, compared to 14 percent of children in the 
West Bank. 

Younger children (aged 5 to 9 years old) are more likely to be subjected 
to domes�c violence than older children, as are poorer children 
compared to older ones. Violence at home is strongly associated with 
poverty: 33 percent of children in the poorest quin�le were subject to 
severe violence at home over the preceding month, as opposed to just 
12 percent of children from the richest quin�le. 

There is no clear rela�onship between physically violent forms of child 
discipline in a given household and children’s school a�endance rates. 
Despite similar a�endance rates between children who are subject to 
violence at home and those who are not, however, learning outcomes 
between these groups differ markedly. 

63 percent of children (aged 7 to 14) who are not subject to physically 
violent forms of discipline demonstrate founda�onal reading skills, but 
only 47 percent of those subject to physically violent forms of 
discipline, and 41 percent of those subject to severe violence. A similar, 
if slightly less pronounced, dynamic is at play as regards numeracy.
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Findings
Children subject to physical violence at home are over-represented among children who are not learning rela�ve to their share of the general popula�on. 

As far as out-of-school children are concerned, the profile depends very much on the age group in ques�on. The preponderance of children subject to 

physical violence among all children who are out of school is highest for the 9-to-11-year-old group, followed by the 5-to-8-year-olds group. As children 

grow older and are less likely to be subject to physical forms of discipline, children not subject to physical violence begin to cons�tute a higher propor�on 

of children out of school.
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Findings
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Overview

Across the State of Pales�ne, 15 percent 
of all children aged 5-17 years old are 
reported by their parents to have at least 
one func�onal difficulty. 

The share of children with func�onal 
difficul�es is significantly higher among 
boys (18 percent) than among girls (12 
percent), and is also higher in the West 
Bank than in the Gaza Strip. 

Similar propor�ons of children with 
func�onal difficul�es are found across the 
urban-rural-camp divide, and also across 
socio-demographic echelons. 

The most common func�onal difficul�es 
are emo�onal, cogni�ve, or behavioral, 
although the propor�ons vary by sex. A 
full 12.4 percent of boys and 7.9 percent 
of girls are reported to show signs of 
anxiety; 3.0 percent of boys and 1.5 
percent of girls are reported to have 
difficulty controlling their behavior; 2.6 
percent of boys and 2.3 percent of girls 
are reported to show signs of depression. 
The most common physical difficul�es 
relate to walking and seeing.  
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Findings
The school a�endance rates of children with func�onal difficul�es trail by 4 percentage points those of children without func�onal difficul�es both one year before the 
star�ng age for basic school, and for the dura�on of basic school itself. More significant dispari�es in a�endance become apparent at the secondary level, which is a�ended 
by 60 percent of children with no func�onal difficul�es, but only 44 percent of those with one or more. 

Dropout rates are comparable between children with one or more func�onal difficul�es and those without, whether it be at the basic or secondary level. 

Dispari�es are more evident when it comes to repe��on rates: at both the basic and secondary levels, 3 percent of children with at least one func�onal difficulty were 
repea�ng the preceding grade in school, versus only 1 percent of those without any func�onal difficul�es. 

When it comes to founda�onal learning, children with func�onal difficul�es generally do not fare as well as those without func�onal difficul�es, par�cularly in reading: 55 
percent of children with no func�onal difficul�es have founda�onal reading skills, but 39 percent of those with some func�onal difficulty, for a gap of 16 percentage points. In 
terms of numeracy skill acquisi�on, a gap of 10 percentage points separates children with at least one func�onal difficulty from those who have none at all.
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Profile of children not learning or out of school by disability

Profile of children out of school or not learning by func�onal difficul�es
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Findings
Children with func�onal difficul�es are over-represented among children who are not learning or who are out of school rela�ve to their share in the 
general popula�on. 

Though children with func�onal difficul�es represent 15 percent of all children, they cons�tute nearly two fi�hs (39 percent) of all those who are out of 
school at the basic level of educa�on, and one fi�h (20 percent) of those who are out of school at the secondary level.
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Access to remote learning tools aged 3 to 24
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1. What share of students live in households  
     with access to remote learning tools? 

2. How are remote learning tools  
    associated with founda�onal learning?

3. hat is the profile of children who do   
    not have remote learning tools? 

Share of students with access to remote learning toolsFigure 66
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Having access to remote tools which can be used for learning, including 
radio, television, and computers with internet, is here defined as living in a 
household where such tools are available. It should be noted, however, 
that not all members of a given household may in fact have access to 
whatever devices may be present. In addi�on, when a household has no 
electricity, due for example to power outages or rolling blackouts, 
children’s ability to use a mobile internet connec�on or television for 
pedagogical purposes may also be compromised. 

Overall, computers with internet are the most widespread remote 
learning tool: 40 percent of all children a�ending school in the survey year 
live in households which feature both a computer and an internet 
connec�on, compared with 35 percent which have a television and only 
16 percent which have radio. 

Access to different tools varies by region, however. In the West Bank, 
computers with internet are the most widespread (50 percent) of remote 
learning tools, while in the Gaza Strip, television is the most commonly 
available (52 percent). 

Access also varies by socio-economic status. Two thirds of students from the 
richest quin�le (77 percent) have access to computers with internet, but only a 
quarter (24 percent) have access to access to radio and 13 percent to television. 
Nearly two thirds (64 percent) of students from the poorest quin�le, on the 
other hand, have access to television, but only 11 percent to radio and 6 percent 
to television. 

Access to computers with internet is posi�vely associated with household 
wealth, while access to television is nega�vely associated with the same. Access 
to radio is rela�vely low across groups. 

Children in rural areas and those a�ending lower levels of educa�on are the 
most o�en without access to remote learning tools.  

Of the remote learning tools discussed here, out-of-school children have the 
highest levels of access to television (38 percent), as compared to computers 
with internet (24 percent) and television (13 percent). The access pa�erns of 
out-of-school children from different areas and wealth quin�les mirror those of 
children a�ending school: poorer children generally have access principally to 
television, while richer children have access to computers with internet. 

Given access rates to remote learning tools, children who are not a�ending any 
level of educa�on may benefit from remote learning programs.
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Founda�onal skills by access to remote learning tools aged 7 to 14
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When it comes to radio and computers with internet, an associa�on can be observed 
between access to remote learning tools and acquisi�on of founda�onal skills in reading 
and numeracy. Children with access to internet-enabled computers, in par�cular, 
demonstrate higher levels of competence in both areas than those without access.

Findings
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Learning environment at home for children aged 7 to 14
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Share of children 7 to 14 with no child-oriented books in the householdFigure 72
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Findings
Around two thirds (65 percent) of children in the 
State of Pales�ne live in households where no 
children’s books are present. Boys are more 
likely than girls to live in households lacking 
children’s books, as are children in the West 
Bank compared to those in the Gaza Strip. 

There is a strong posi�ve associa�on that can be 
observed between poverty and the absence of 
children’s books at home: a full 82 percent of 
children from the poorest households do not 
have access to children’s books at home, 
compared to 48 percent of children from the 
richest quin�le. 

Likewise, a larger propor�on of children whose 
mothers have a�ained higher levels of educa�on 
have children’s books at home than do children 
whose mothers have lower educa�onal 
a�ainment. 

Access to children’s books varies widely by 
governorate: a rela�vely low propor�on of 
children in Jerusalem (39 percent) have no 
access to children’s books at home, compared to 
over 70 percent in Salfit, Jericho, and Tubas. In 
thee Gaza Strip, similar discrepancies between 
governorates can be observed. 

For more than two thirds (71 percent) of 
Pales�nian children, someone at home helps 
with homework. Children from rural areas are 
the least likely to get help (64 percent), and 
access to help varies significantly by 
governorate. 

Higher percentages of children whose mothers 
have higher levels of educa�onal a�ainment get 
help with homework than do those whose 
mothers have lower rates of educa�onal 
a�ainment.

35Pales�ne Educa�on Fact Sheets  |  2022 |  Analyses for learning and equity using MCS data Topic 9 Remote Learning



Profile of children with no access to remote learning tools aged 5 to 17
Profile of children with no access to  
remote vlearning tools, by sex
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remote vlearning tools, by region
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Profile of children with no access to  
remote vlearning tools, by wealth quin�le
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Figure 73
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Findings
Lack of access to remote learning is distributed propor�onately to popula�on shares for boys and girls, as well as for children living in urban and rural areas and camps.  

The poorest children represent 30 percent of all children who lack access to any of the three remote learning tools discussed in the above (radio, television, and computers with 
internet). 

While children in the West Bank comprise a majority (67 percent) of children lacking access to television, children in the Gaza Strip comprise a majority of those without access to 
computers with internet (53 percent), despite represen�ng just over one third of the total popula�on.

Topic 9 Remote Learning
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